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Image of the Educational Environment of a Departmental Organization 
and Professional Identity of a Future Employee

A b s t r a c t
Introduction: the article is devoted to the problem of professional identity of an 

employee (cadet) studying at a departmental educational institution. The study 
is relevant due to the difficulties of professional self-determination of a future 
employee. Professional formation and maturity of value orientations and beliefs 
of cadets will further ensure not only successful psychological adaptation to the 
service, but also the effectiveness of their professional activities. Purpose: to 
analyze professional identity of an employee, to identify the status of the profes-
sional environmental identity of a future employee of the penal system during the 
study at a university. Methods: theoretical (analysis, comparison, generalization, 
systematization of psychological and pedagogical literature) and empirical (ob-
servation, survey, interpretation of results) research methods. Results: it is re-
vealed that first and fourth-year cadets have significant differences in the status 
of professional identity. If first-year students have a predetermined one, formed 
under the influence of social environment and external circumstances, then grad-
uates have an achieved one: they meaningfully determine the importance of their 
professional activities, have a positive focus on the future service. The “morato-
rium” level is found in 16% of the graduates. Conclusion: professional identity of 
an employee has an unstable, temporary character, reacts to changes occurring 
in the professional environment and personal life. In this regard, there is a need 
for the formation of professional environmental identity among cadets during the 
training period.

K e y  w o r d s : penal system; employee; departmental organization; cadet; 
educational environment; professional environmental identity.
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– “possible identities” are supported by an 
actual identity. If a “possible identity” seems 
“dangerous”, it is withdrawn (or transferred to 
another group)” [1, p. 178].

Nowadays, there are many similar hypoth-
eses, but it should be noted that the problem 
of identity of a person with attachment to a 
social and intergroup context is being actively 
discussed, the boundaries of research are con-
stantly expanding, and the mechanisms of for-
mation of possible identities are being studied.

Let us consider the definition of identity. In 
the Explanatory Dictionary of S.I. Ozhegov, 
identical is “completely coincident” [8, p. 193].

In the Great Psychological Encyclopedia, 
identity is person’s self-image or self-concept; 
who you think you are; the integrity of your be-
ing [9].

In our opinion, the most complete definition 
of this concept is presented in the Encyclopedia 
of the history of philosophy: “identity (from Lat-
in identificare – to equate, from late Latin iden-
tifico – I equate) – the correlation of something 
(“having being”) with itself in the coherence and 
continuity of its own variability and thought of as 
an “observer” telling about it” [10].

Nowadays, there is no single definition of 
identity that would meet the requirements of 
all sciences, although this concept is studied 
in many branches of science: philosophy, psy-
chology, sociology, pedagogy, etc. This reflects 
not only its multidimensional nature, but also its 
complexity and multifactoriality.

J. Mead considers identity as a set of exist-
ing attitudes, values, norms that are borrowed 
from others, and which with the passage of time 
become person’s own. Reflecting, a person be-
gins to consider him/herself as a social self and 
tries on various social roles [11].

E. Erikson defines identity as “an individual’s 
self-image in all the richness of person’s rela-
tionship to the world around him/her, a sense 
of adequacy and stable ownership of his/her 
own self by a person regardless of changes in 
self and situation; the ability of a person to fully 

Introduction
Speaking about the construction of an im-

age of the world, the idea of correlation with 
events of the surrounding reality comes to the 
fore. The problem of identity is defined not only 
in accordance with traditional ideas about its 
group identity in the present, but also in differ-
ences between group affiliation in the past and 
representations in the future.

The unity of such identities determines the 
specifics of the process of formation of pos-
sible “self” of a person. It can definitely be as-
sumed that this process is largely determined 
by motivation. Everyone when assessing their 
identity strives for positive characteristics giv-
en by themselves and others. In case of failure, 
an individual will try to avoid a negative assess-
ment in the future or take another environment, 
society, or microcosm.

G.M. Andreeva mentions in her study “Psy-
chology of social cognition” that a number of 
researchers addressing this issue believe that 
“the mechanisms of formation of possible iden-
tities are very tightly tied to the social context, 
in most cases to the intergroup context” [1,  
p. 169].

Let us consider some ideas of foreign re-
searchers [2–7] on the problem under consid-
eration:

– “since in individualistic cultures more em-
phasis is placed on the self, while in collectiv-
istic cultures – on the group, it is typical for the 
latter to assume a larger number of possible 
selves;

– in individualistic cultures, where the level 
of social mobility is higher, “possible identities” 
can be associated with other groups (for exam-
ple, in in the future);

– when we consider a fixed group member-
ship, “possible identity” is a projection of the 
“fate” of an existing group;

– group members convince others to con-
firm “possible identities”, i.e. to accept a posi-
tive vision of what may happen to the group in 
the future;
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solve problems at every stage of his/her devel-
opment” [12, p. 12].

C.G. Jung introduces the concept of a per-
son, considering the self to be the unconscious 
center of the psyche, around which personal 
and individual characteristics of a person are 
formed [13].

Today, static and dynamic ways for the iden-
tity formation are identified. If the static path 
considers personality types, then the dynamic 
path is associated with the emphasis on the 
stages of personality development, at each of 
which social attitudes and behavior of an indi-
vidual are only one of the stages of the forma-
tion of his/her identity [14]. We back the state-
ment of Yu.V. Stavropol that in the modern world 
there is an additional opportunity to conscious-
ly choose a social, cultural and ethnic group to 
join [14].

Considering the educational environment of 
a departmental organization as a kind of soci-
ety that forms a future professional employee, 
and taking into account specific characteristics 
of the image of the “educational environment 
of a departmental organization”, we will iden-
tify how they affect professional identity of an 
employee. To do this, let us consider features of 
the educational environment of a departmental 
organization.

The problem of environment and its influ-
ence on personality development was analyzed 
by foreign (C.A. Helvetius, Ya.A. Komenskii,  
R. Owen) and domestic (P.F. Kapterev, N.M. Bo-
rytko, Yu.S. Manuilov, V.A. Yasvin) scientists.

As a factor of personality socialization, the 
phenomenon of environment and its impact on 
personality development are still relevant (A.V. 
Mudrik L.I. Novikova, N.E. Shchurkova).

An analysis of environmental studies in vari-
ous fields of science shows that “the environ-
ment is considered by researchers as one of 
the leading factors of personality development. 
By the environment of a departmental educa-
tional organization, we mean “a socially orient-
ed micro-society with certain relationships that 
ensures the formation of students’ professional 
knowledge, skills, competencies, socially ap-
proved value orientations and professionally 
significant qualities, developing in time and 
space, determining their subjective activity and 
creating opportunities for self-realization”” [15, 
p. 154].

Features of the educational environment 
of a departmental university are the following: 
normative-legal and organizational-managerial 
regulation of life and activity; subordination, 
disciplinary relations in official activities (duty, 
closeness, secrecy, strict compliance with the 
requirements of regulations, knowledge of 
traditions, limited contacts with relatives and 
friends, high fitness demands, etc.). Al this has 
a significant impact on the formation of profes-
sional competencies and qualities of an em-
ployee and his/her readiness to perform official 
duty. Practice-oriented training and education 
takes into account the specifics of future pro-
fessional activity, characterized by special con-
ditions of service, etc.

The revealed features of professional envi-
ronment of a departmental organization as a 
factor influencing the identity of an employee 
are ambivalent. The phenomenon of ambiva-
lence is the anthropological basis of human 
existence and is expressed in the coexistence 
of mutually exclusive logics. On the one hand, 
getting into an environment of a departmental 
organization different from the previous life-
style, a cadet feels discomfort, which he/she 
seeks to overcome (especially during the adap-
tation period and at the initial stage of training), 
on the other hand, organizing life according to 
the daily routine, immersion in the history of law 
enforcement, studying traditions, and following 
rituals form opposite emotions, opinions, and a 
positive attitude towards the new environment.

Contradictions in life are inevitable, they can-
not be eliminated, they have to be constantly 
resolved, moreover, they form the dynamic ba-
sis of life. Overcoming contradictions resolves 
ambivalence and creates harmony. Due to the 
contradictions that constantly arise and are 
solved, the harmonious is born and lives in a 
person.

Professional and personal development of a 
cadet is determined by the richness of the en-
vironment of a departmental organization and 
his/her own inner world. The ambivalence of the 
image of professional environment of a depart-
mental organization and personal and social life 
of a cadet requires pedagogical attention and 
professional skills of teachers and staff of the 
university. In every person, there is inevitably 
a confrontation between two sides of human 
nature: biological and social, images of the self 
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and the other. Teaching cadets to resolve con-
tradictions that are at opposite poles of person-
al and socio-professional, educating a person 
to “be a person” and “be a professional, keep-
ing a person in himself” is one of the leading 
ideas of forming an employee’s professional 
environmental identity.

The way to pedagogically resolve this con-
tradiction may be to combine principles of cul-
tural and natural conformity.

The resolved contradiction should lead to the 
awareness of the need for social-value and pro-
fessional norms that are deontological in nature 
and formed in the course of practical activity. 
Gaining a personal sense of the importance 
of future professional activity, an employee, 
in turn, acquires the ability to manage his/her 
emotional and volitional state. The development 
of subjectivity as the ability to make choices in-
dependently of others in a professional situa-
tion is carried out on the basis of value orienta-
tions, consideration of other people’s interests, 
their respect, understanding that only the unity 
of “everything” preserves the life of an individ-
ual self. The formed moral and ethical qualities 
and ethical rules of communication contribute 
to overcoming this contradiction, which is why it 
is so important to educate and instill moral and 
ethical norms of interaction in a professional 
environment.

We agree with N.L. Ivanova and T.V. Rumy-
antseva that “there is a clear deficit in the de-
scription of psychodiagnostic techniques that 
allow us to identify and analyze manifestations 
of identity” [16, p. 7].

T.P. Emel’yanova in her work “Construct-
ing social representations in the conditions of 
transformation of Russian society” describes 
results of the analysis of studies of “social rep-
resentations in the framework of various theo-
retical paradigms, offering as a tool a meth-
odology for measuring social representations” 
[17].

To identify the level of formation and maturity 
of the professional identity of cadets of depart-
mental educational organizations, we took as 
a basis the “Questionnaire for Diagnosing Stu-
dents’ Professional Identity” developed by A.A. 
Ozerina [18].

Modification of the questionnaire for the 
diagnosis of professional identity of cadets 
allowed us to identify “educational and pro-

fessional plans (definite/indefinite; own/ bor-
rowed); attitude to the chosen profession 
(emotional acceptance / rejection; rational 
acceptance/ rejection), an idea of the future 
profession (internal/superficial; holistic /frag-
mentary), professional image formation (clear/
blurred; conscious/stereotypical), professional 
position (active/passive; autonomous/depen-
dent), professional self-esteem (adequate/
inadequate; as a result of self-reflection / the 
result of evaluating others), and professional 
motivation (positive/ negative; intrusive/ extrin-
sic)” [18, p. 19].

Identification of a combination of subcat-
egories corresponds to one of the four sta-
tuses of cadets’ professional identity: achieved 
(a certain set of personally significant goals, 
values and beliefs, experienced by cadets as 
personally significant, providing a sense of 
direction and meaningfulness of the upcom-
ing professional activity), moratorium (refusal 
or postponement for an indefinite period from 
the choice of one’s life path), diffuse (loss of 
interest in one’s inner world, unwillingness to 
change (rigidity of the self-concept), low self-
esteem, there are no identity components), 
predetermined (a ready-made decision is taken 
under the influence of social environment and 
external circumstances) [18].

The analysis of the research conducted 
among the first-year (25 people) and fourth-
year (23 people) cadets of departmental uni-
versities of the Federal Penitentiary Service 
shows the following results.

During the first year of study, educational 
and professional plans are uncertain (54.1%); 
borrowed, as a rule, recommended by parents 
or family acquaintances (34%). An attitude to 
the chosen profession is based on emotional 
acceptance of the future profession, although 
there are no clear ideas about the specifics of 
future professional activity (67.1%). So, the idea 
of the future profession is superficial, fragmen-
tary, and based on stereotypes formed when 
watching films about the penal system and sto-
ries told by employees. The professional posi-
tion is not yet formed, professional motivation 
of the vast majority of the survey participants is 
positive, extrinsic (78.6%).

During the fourth year of study, professional 
competencies of cadets are formed, students 
have done practical training practices in insti-
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tutions of the Federal Penitentiary Service of 
Russia. So, cadets have formed educational 
and professional plans on their own (75.7%); 
the attitude to the chosen profession is based 
on rational acceptance (71.1%); the idea of the 
future profession is holistic (63.5%); the profes-
sional position is active, autonomous (82.3%); 
professional self-esteem is based on the result 
of their own reflection (69 %); professional mo-
tivation is mostly positive, intrusive (54%); al-
though negative, extrinsic (24%) motivation of 
cadets is also identified.

Thus, it can be concluded that the first-year 
cadets have a predetermined professional 
identity status, that is, accepted as a ready-
made decision made not by them personally, 
but under the influence of social environment 
and external circumstances (parents, friends, 
life situation). Emotional acceptance of the fu-
ture profession is rather pronounced, although 
there are no clear ideas about future profes-
sional activity, they are superficial and frag-
mentary. The fourth-year cadets (graduates) 
mainly have an achieved status of professional 
environmental identity, they understand the 
significance and specifics of professional activ-
ity, are aware of their own goals, values, beliefs, 

and professionally significant factors providing 
a positive orientation and meaningfulness of life 
(56%). Besides, a small share of them (16.05%) 
have a moratorium status of professional iden-
tity; they refuse to consciously make a choice 
of their professional path or delay to take a final 
decision, performing official duties due to pre-
vailing life circumstances, but not feeling satis-
fied with the choice made.

Conclusion
Thus, the construction of identity boundar-

ies in the identification process takes place 
on the border with the social environment and 
is not fundamentally completed. Professional 
identity of an employee is largely determined 
by the formed image of the future professional 
environment during the period of study in a de-
partmental organization.

Contradictions in the professional environ-
ment should be presented to students and key 
directions of their resolution in future profes-
sional activity are indicated. Cadets’ skills to 
resolve contradictions should be developed 
during their study at a departmental institution, 
so that they can independently make adequate 
professional decisions, while simultaneously 
acquiring professional environmental identity.
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